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Our vision and legacy: 

Within GNSFC there is a tangible sense of belonging and purpose. From the start of a journey with GNSFC it 
is evident that people really care about the children, families and each other. Everything contributes to 
ensuring that every child, family and colleague succeeds. Staff get to know the children and their families 
really well and this leads to mutual trust and growth. Staff are fierce advocates for the children and families 
even when this is personally uncomfortable. 

Investment in development and learning opportunities for all staff is considered a priority and a strength of 
GNSFC. From recruitment through induction and continuous professional development, there is support and 
challenge to ensure that everyone can and does succeed. There is an organisational commitment to being 
consistently kind, honest and reflective. A culture of high expectations is constantly demonstrated by all. 
Communication is open and transparent. 

Constructive and positive relationships are based on mutual respect and trust. GNSFC seeks to recruit staff 
with positive attitudes. Staff are appropriately deployed and well managed so that they feel they can 
succeed, have a duty to succeed and a duty to help others achieve. In seeking improvement attention is also 
placed on celebrating successes and ensuring that work-loads generate a can-do culture. 

The practice is child and family led, it is individualised to ensure that each can make excellent progress from 
their starting points. Support and development always start where the learner is regardless of whether the 
learner is a child or family member or a colleague. Strengths are built upon and successes celebrated. Each 
individual is valued for who and what they are. Differences are recognised and honoured whilst prejudice 
and bias are challenged. There are constant and continuous reflections on how to ensure that everyone feels 
that they belong at GNSFC. 

Froebelian principles are embedded in all aspects of life at GNSFC and they guide and inspire all 
developments. This approach ensures that children, families and staff all receive exactly what they need to 
succeed. Autonomy, purpose and mastery are recognised as beneficial and vital drivers of motivation. 
Leaders ensure that all staff have an appropriate degree of autonomy in their role. There is an energy and 
flow to every hour as all are driven by their purpose and a desire to get better at what they do. A visitor 
would recognise that life is good for those who learn and work at GNSFC. 

GNSFC is a safe place to work. Attention to detail ensures that GNSFC is always fully compliant with all legal, 
financial, health and safety requirements. There is a desire to always do the right thing by individuals even 
when that might not be the cheapest or easiest thing to do. 

GNSFC is outward-looking in its drive to continuously develop and improve. Connections are made with the 
best role models to ensure development and learning. Practice-led research supports and enables the 
professional development of staff and thus the continuous transformation of practice leading to flourishing 
staff and children. 
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Froebel’s principles in action for staff 

You can expect the following at GNSFC 

 

Freedom with guidance: 
“Freedom is not about just removing barriers, it requires opportunity and encouragement.” 
• We all have some autonomy within our roles, with guidance given where and when required. 
• We are supported through the use of coaching skills to consider and understand the consequences of 

our actions and the feelings of others. 
 
Unity, connectedness and community: 
“The community is enriched by the diversity and uniqueness of individuals.” 
• We listen with respect and genuine interest. 
• Every interaction is the opportunity to connect. 
• We recognise and honour differences. 
• We challenge prejudice and bias. 
• We are consistently kind, honest and reflective. 
 
Engaging with nature: 
“Experience of nature is central to Froebelian practice.” 
• We observe nature closely in all weathers, marveling in its beauty. 
• We demonstrate a joyful and curious approach to nature. 
• We seek ways to ensure GNSFC can become more ecologically sustainable. 
 
Learning through self-activity and reflection: 
“A seed of understanding if nourished with rich experience will grow over time.” 
• We wonder and ponder and reflect. 
• We discuss and debate. 
• We see mistakes as opportunities to learn. 
 
The central importance of play: 
“For Froebel play was part of being human and of being fully alive.” 
• We play.  
• We try out new ideas. 
• We adapt to support the needs of others. 
 
Creativity and the power of symbols: 
Creativity allows humans to connect their inner worlds of feelings and ideas and their outer world of things 
and experiences and to reflect on them both. 
• We are supported to take responsibility for and understand our own wellbeing. 
• We express our feelings and ideas in appropriate ways. 
 
Knowledgeable and nurturing educators: 
“I wanted to educate people to be free, to think, to take action for themselves.” 

• We start from where the learner is at that moment. 
• We recognise the inherent good in each other and use this as a starting point in building relationships. 
• We celebrate each other’s achievements.  
• We commit to reflective practice and further study. 
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Agreed code of conduct to support wellbeing within GNSFC 

 

 

The most effective people have high levels of emotional intelligence. We strive to be the best we can be. We 
understand that our behaviour, attitude, actions and words have a direct impact on the wellbeing of others 
in our organisation. 

However, we also understand that some things are beyond their control such as life events, personal 
circumstances. 

When we say ‘well’ we mean physically, mentally and/or emotionally well. 

At GNSFC we commit to being as effective as possible by: 

• Being aware of our own stress and wellbeing, e.g. what does well look like for me? How do I know 
when I am not well? 

• Being mindful to find an appropriate outlet for our own stress, e.g. to someone more senior and 
never to those we manage. 

• Ensuring our words and actions align, e.g. if we say we don’t expect others to come to work when 
unwell, we need to take sick leave ourselves when ill. If we say we are approachable, we need to 
give the impression that we are available rather than telling everyone how busy we are. If we say we 
don’t expect others to work out of hours, we must not expect them to respond to our emails outside 
of their working hours. 

• Taking our designated breaks and not working through them. 
• Using break times to connect personally with others or take some alone time and not use the time 

to talk about work. 
• Connecting with each person we line manage on a personal as well as a professional level. 
• Giving plentiful, meaningful and specific praise. 
• Acknowledging kindness and honesty in others and challenging unkindness and lack of honesty. 
• Adhering to GNSFC policies and procedures and applying them consistently. If there is a need to 

adapt them, we will discuss to ensure equity and fairness. 
• Engaging in reflective practice ourselves, e.g. How could I have managed that situation 

better/differently? 
• Giving time and support to others to reflect on their work. 
• Ensuring those we manage have an appropriate balance of freedom and guidance in their role, e.g. 

does each person feel they have sufficient autonomy at work? 
• Being open about how we look after ourselves, how we take steps to seek help, stay well etc. e.g. 

making use of the services and resources available on Smart Clinic. 
• Considering that work is a part of life so we talk about life balance rather than work/life balance. 
• Understanding that it is human to be busy as in doing things but that it is entirely unhelpful to talk 

about how busy we are, to enter into competition that implies one person’s busyness is more 
important than another’s.  

• Understanding that by modelling best practice, others can follow suit. 
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Managing others and managing oneself  

 
You can expect all line managers at GNSFC to: 
• Challenge performance and attitude when necessary in a kind, honest and reflective way. 
• Check on the employee’s wellbeing and job satisfaction. 
• Be available for discussion and support when needed. 
• Teach the employee the correct procedures and how to access and complete the correct forms. 
• Meet formally on a 1:1 basis in a confidential space at least once every 12 weeks or once a term. 

Record this meeting in writing. 
• Monitor the quality of the employee’s work, and give feedback, at least every 12 weeks or once a 

term. 
• Exemplify being consistently kind, honest and reflective. 

 
GNSFC will provide all line managers with: 
• 2 days of coaching skills training. 
• Appraisal training with agreed objectives for various roles. 
 
 
Staff are expected to be: 

• Consistently kind, honest and reflective.  
• Self-driven. 
• Aware of own strengths and skills. 
• Highly motivated. 
• Proactive. 
• Supportive of others. 
• Inspiring to others. 
• Willing to learn and develop further. 
• Very effective communicators (written and verbal). 
• Emotionally intelligent (resilient, able to understand their own emotions and the potential 

impact on others). 
• Willing to challenge appropriately. 
• Highly competent. 
• Aware of own stress and to find an appropriate outlet for own stress, e.g. to someone more 

senior and never to those we lead and manage. 
 

 

 

 

 

 

 

 



6 
 

Basic expectations of all staff 

 

 
Communication: 
• Be consistently kind, honest and reflective.  

- Kind as in caring, helpful, thoughtful, generous, considerate, thinking of others. 
- Honest as in trustworthy, loyal, reliable, sincere, truthful. 
- Reflective as in thinking about our actions, thoughts and feelings before and after the occasion. 

Asking ourselves 'how can I do this in the best possible way?' 'What would I do differently next 
time?' Always thinking how we can best support each other, children and families. 

• Read the staff weekly update every week. It is emailed to all staff on a Friday. 
• Nursery and admin/premises staff: read the parent weekly update that is published every Wednesday. 
• Family Centre team to read FC newsletter each month. Admin team to be aware of information within 

this newsletter. 
• Use Arial or Calibri font 11pt in emails, letters and other documents as standard. 
• Respond to emails within a reasonable time frame. 
• Set an out of office automatic reply for periods of leave to ensure email queries can be redirected to 

an appropriate person/department. 
• Include this statement at the end of every email: My working pattern may differ to yours, please do 

not feel obliged to read or respond to my email outside of your working hours. 
 
Safeguarding: 
• Able to name the DSLs. 
• Know how to contact a DSL. 
• Record incidents on CPOMS and/or EHM. 
• Report a concern about any member of staff, governor, student or volunteer. 
• Know how to access all safeguarding related policies and procedures. 
 
IT: 
Level 1: All staff 
• Log onto the shared drive.  
• Find an appropriate folder e.g. Nursery or Family Support folder. 
• Locate something in a folder using a pathway that is provided. 
• Print a document.  
• Access and use CPOMS and/or EHM. 
• Send and receive emails.  
• Report an IT issue. 
• Open, edit and resave an existing word document. e.g. order forms, checklists. 
• Create a new word document. e.g. create a new checklist. 
• Open, edit and resave an excel worksheet. e.g. Premises log. 
• Use Save As function for both word and excel. 
• Browse web to research information. 
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IT expectations for your role 
 

 
Level 1: All staff 
• See previous page. 
 
Level 2: Admin, Caretakers, FSW, Team Leader, Key Persons 
• Complete fields on relevant databases. 
• Upload and save photos.  
• Insert photos into documents. 
 
Level 3: Admin, FSW, Team Leader, Key Persons 
• Use the following word editing functions with confidence: 

- Cut and paste.  
- Change font, font size and colour and highlight. 
- Insert pictures, symbols, tables, hyperlinks, text boxes, headers and footers. 
- Add watermarks and page borders. 
- Set page layouts; margins, columns, orientation and margins. 

 
Level 4: Admin team 
• Use the following excel editing functions with confidence:  

- Add and name tabs. 
- Format cells. 
- Use basic formula. 
- Sort data. 
- Use find and replace. 
- Use the filter function. 

 
Level 5: Admin team and SLT 
• Use the following word editing functions with confidence: 

- Use basic review to track changes and add comments.  
• Use the following excel editing functions with confidence:  

- Protect worksheets. 
- Set page breaks. 
- Use basic conditional formatting.  
- Insert basic charts. 
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Using the statutory Teachers’ Standards to clarify expectations of teachers at  
Guildford Nursery School (GNS) 

Teachers’ Standards Preamble: “Teachers make the education of their children their first concern and are 
accountable for achieving the highest possible standards in work and conduct. Teachers act with honesty and 
integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self–critical; 
forge positive professional relationships; and work with parents in the best interests of their children.” 
 

A Teacher must: What the standards look like at GNS 
 

1. Set high expectations which inspire, motivate and 
challenge children  

• Establish a safe and stimulating environment for 
children, rooted in mutual respect. 

• Set goals/targets that stretch and challenge children of 
all backgrounds, abilities and dispositions. 

• Demonstrate consistently the positive attitudes, values 
and behaviour which are expected of children. 
 

Levels of involvement amongst all children are 
consistently high because of the environment, 
adult engagement and the curriculum.  
 
Teachers are proactive in leading other staff to 
achieve and improve by: 
- Writing curriculum documents 
- Delivering CPD 
- Modelling and sharing best practice 
- Analysis of class and site data which informs 

next steps 
- Monitoring of the quality of education for 

every child. 
 

2. Promote good progress and outcomes by children  

• Be accountable for children’s attainment, progress and 
outcomes –plan teaching to build on children’s 
capabilities and prior knowledge.  

• Guide children to reflect on the progress they have 
made and their emerging needs.  

• Demonstrate knowledge and understanding of how 
children learn and how this impacts on teaching – 
differentiation – lesson observations, book scrutiny. 

• Encourage children to take a responsible and 
conscientious attitude to their own work and study. 
 

Teachers ensure that every child in their class 
makes consistently good, often outstanding, 
progress from their starting points by: 
 
- Moderating assessment decisions with their 

team so that data is accurate. 
- Sharing and writing plans.  
- Monitoring and developing the work of the 

EYEs and EYAs in their team. 
- Acting as an advocate for every child and 

ensuring that every child has the right support 
at the right time from the right people. 

- Providing and planning for exciting 
opportunities and provocations that extends 
the learning.  

- Organising the learning for the class. 
 

3. Demonstrate a good subject and curriculum knowledge 

• Have a secure knowledge of the relevant subject(s) and 
curriculum areas, foster and maintain children’s interest 
in the subject, and address misunderstandings. 

• Demonstrate a critical understanding of developments 
in the subject and curriculum areas, and promote the 
value of scholarship. 

• Demonstrate an understanding of and take 
responsibility for promoting high standards of literacy, 
articulacy and the correct use of standard English 
whatever the teacher’s specialist subject. 

• If teaching early reading, demonstrate a clear 
understanding of systematic synthetic phonics.  

Teachers share their specialist curriculum 
knowledge with members of their team. 
 
Teachers drive and plan the curriculum and 
learning opportunities, ensuring that they take 
place.  
 
Teachers lead on the promotion of learning outside 
of nursery in order to encourage life-long learners. 
 
Teachers lead on the development of Froebelian 
pedagogy and ensure that the agreed Froebelian 
principles are adhered to. 
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A Teacher must: What the standards look like at GNS 
 

4. Plan and teach well-structured lessons  

• Impart knowledge and develop understanding through 
effective use of lesson time. 

• Promote a love of learning and children’s intellectual 
curiosity.  

• Set homework and plan other out-of-class activities to 
consolidate and extend the knowledge and 
understanding children have acquired.  

• Reflect systematically on the effectiveness of lessons 
and approaches to teaching - contribute to the design 
and provision of an engaging curriculum. 
 

Teachers are highly self-aware and accurate in 
identifying their strengths and areas for 
improvement. They address any shortfall very 
quickly and effectively. 
 
Teachers support others to develop accurate skills 
of self-awareness and support them to improve 
their practice. 
 
Additional adults make a significant contribution to 
the progress of individuals and groups. 

5. Adapt teaching to respond to the strengths and needs 
of all children  

• Know when and how to differentiate appropriately, 
using approaches which enable children to be taught 
effectively. 

• Have a secure understanding of how a range of factors 
can inhibit children’s ability to learn, and how best to 
overcome these.  

• Demonstrate an awareness of the physical, social and 
intellectual development of children, and how to adapt 
teaching to support children’s education at different 
stages of development.  

• Have a clear understanding of the needs of all children, 
including those with special education needs; those of 
high ability; those with English as an additional 
language; those with disabilities; and be able to use and 
evaluate distinctive teaching approaches to engage and 
support them. 
 

Teachers deal effectively with behaviour issues so 
all children are supported and are emotionally 
learning-ready. 
 
Highly inclusive learning and teaching strategies 
are used to engage and support all children and 
groups. 
 
Teachers lead the way in developing partnerships 
with parents to support them in developing their 
children’s learning. 

6. Make accurate and productive use of assessment  

• Know and understand how to assess the relevant 
subject and curriculum areas, including statutory 
assessment requirements. 

• Make use of formative and summative assessment to 
secure children’s progress.  

• Use relevant data to monitor progress, set targets, and 
plan subsequent lessons.  

• Give children regular feedback, both orally and through 
accurate marking, and encourage children to respond to 
the feedback.  
 

Teachers ensure that all adults support children’s 
metacognition. 
 
Teachers lead other staff to understand the 
importance of quality observations that show 
significant learning. 
 
Teachers ensure that other staff understand how, 
why and what children are learning. 

 

 

 

 

 



10 
 

A Teacher must: What the standards look like at GNS 
 

7. Manage behaviour effectively to ensure a 
good and safe learning environment  

• Have clear rules and routines for behaviour in 
classrooms, and take responsibility for 
promoting good and courteous behaviour 
both in classrooms and around the schools, in 
accordance with the school’s behaviour 
policy. 

• Have high expectations of behaviour, and 
establish a framework for discipline with a 
range of strategies, using praise, sanctions 
and rewards consistently and fairly.  

• Manage classes effectively, using approaches 
which are appropriate to children’s needs in 
order to involve and motivate them. 

• Maintain good relationships with children, 
exercise appropriate authority, and act 
decisively when necessary. 
 

Teachers take a proactive role in managing behaviour, setting 
the expectation of a consistent approach for all children. 
 
Children’s levels of well-being are consistently high and timely 
action is taken where this is not the case. 
 
Model, mentor, coach other staff to develop emotional 
intelligence with children with very good impact.  

8. Fulfil wider professional responsibilities 

• Make a positive contribution to the wider life 
and ethos of the school. 

• Develop effective professional relationships 
with colleagues knowing how and when to 
draw on specialist support. 

• Deploy support staff effectively.  
• Take responsibility for improving teaching 

through appropriate professional 
development, responding to advice and 
feedback from colleagues. 

• Communicate effectively with parents with 
regard to children’s achievements and well-
being. 
 

Teachers are experts in supporting the development of 
positive and productive professional relationships with 
colleagues. 
 
Promote and maximise opportunities for staff to work 
together.  
 
Empower others through coaching to achieve more and 
improve. 
 
Very positive relationships with parents and carers that 
secures high levels of engagement.  
 
Are proactive in identifying appropriate CPD and shares the 
outcomes with relevant staff.  
 
Make a significant contribution to whole school self-
evaluation and improvement. 
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Practical expectations of a Key Person  

Building a relationship:  
• KP to build a warm and responsive relationship with the family and child. See our website for more 

information: Development & Learning – Guildford Nursery School and Family Centre  
• Each child to be visited at home, ideally before starting. KP to contact family to arrange this and to introduce 

themselves and explain briefly what the home visit entails and the benefits.  
• Children and parents within your Key Group to be welcomed by first name (unless parents have advised 

otherwise).  
• KP to work with a ‘buddy’ ensuring that one of you is always available. 
 
A sense of belonging: 
• Each child to have a named peg, a name card, Learning Journey (LJ) with front cover ready before they start. 
• Medical information to be displayed/shared before they start. 
• Photos of children’s families must be represented in the nursery, for example in the LJ and key group area (at 

children’s eye level). 
• Know each child’s ethnicity, languages heard and spoken, religion, culture, significant celebrations, family 

make-up so that you can value and honour what is important for each family. 
• Your key group area must have a visual timetable on display which is used consistently with all children. 
 
Record keeping: 
• Check specific nursery responsibilities to be aware of what is required and the deadlines. If this becomes an 

issue, speak to your line manager asap. 
• Information from the home visit and all parent meetings to be recorded on CPOMS along with any SEND and 

safeguarding information. 
• When a child changes key group, all information such as LJ, data, labels must be up to date and handed either 

physically or electronically to new KP with a verbal handover. This must happen before the child moves 
groups.  

• KP to ensure ISP targets have been planned and carried out regularly, reviewing the ISP targets on a termly 
basis, with support from the SENCO. 

 
Learning Journeys: 
• Encourage parents to provide photos from home or use photos taken at home visit as a reference between 

home and nursery.  
• Learning journeys will all have a minimum of one entry put into the book by each half term and main holidays. 

One entry per half-term. 
• All entries will be dated with the month and year. 
• The child’s voice will be evident each half term. 
• The child’s development and learning will be evident each term. 
• One piece of annotated mark-making per term per child. Annotated with the following: 

- Date 
- Which hand was used 
- What was the grip used 
- How engaged was the child in doing the drawing/writing 
- If the piece shows ‘writing’ of any sort, how was it done? Left to right? Top to bottom? 
- Note anything the child says about their drawing/writing. 

• KP are responsible for monitoring their own LJ on an ongoing basis to evaluate how well they know the 
children in their group, identifying the learning and progress for each child.  

• Teachers will monitor the learning journeys for their class each term. 
 
Data: 
• Check that individual details (EAL, summer born, SEN, FEET funded, EYPP, 30 hours funded) are correct for 

each member of the key group and keep updated. 

https://guildfordnscc.surrey.sch.uk/development-learning/
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We are knowledgeable and nurturing educators 

Please ask yourself: 

 

 
Are you at the child’s level? 
 

 

Are you paying attention to what the children are focused on? 
 

 
 
 
 

 
 

Are you responding to their verbal and non-verbal 
communications?  E.g. You might comment on their actions or on 
what they can see, hear or feel. 

 
Are you using Makaton when appropriate? 

 

 

 

 

Are you repeating what the child says and building on it by adding 
more words to turn one word into two etc.? 
 
 
 
 
 
 
 

 
Are you having extended back and forth interactions/conversations giving the children time to listen, process and 
reply?  

 

 

How are you exemplifying Froebelian principles? 
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What makes an effective  
group time/gathering? 

 
 

   
 
 
 
 
 

An effective group time/gathering will: 
 

• Be planned in advance: the adult will know what they intend 
the children to learn and what they will do in the session. The planning will build on previous learning. 

 
 

• Have resources ready, available and accessible. 
 
 

• Be adapted to meet the needs of the children within that group. Expectations will reflect individual 
developmental stages—for some, transitioning between activities with adult support may be a major 
milestone. 
 

 
• Happen in various spaces including outside, maybe the sensory 

room, the hall etc. over a week. 
 
 

• Be accessible to each child within the group. Consider:  
- Use of movement;  
- Some children may need their own copy of a book;  
- Some may need to hold a toy during group time; 
- Use of songs to gain attention; 
- Size of book i.e. can all children see the pictures? 
- Breaking the time into manageable slots of time, e.g. start with a song and some movement, 

read a story, end with movement. 
 
 

• Ensure distractions are kept to a minimum. Consider where adult is 
positioned. Which children need a wobble cushion, a chair, to be 
near the adult, to lean on the wall etc.?  
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Examples of thank you letter templates that you are encouraged to use 
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Contact us: 

Hazel Avenue, Guildford Surrey GU1 1NR 

Tel: 01483 566589 

Email: admin@guildfordnscc.surrey.sch.uk 

  

York Road, Guildford Surrey GU1 4DU 

Tel: 01483 566589 

Email: info@guildfordnscc.surrey.sch.uk 

  

Guildford Family Centre at Hazel Avenue 

Guildford Surrey GU1 1NR  

Tel: 01483 510570 

Email: receptionfc@guildfordnscc.surrey.sch.uk 

  

www.guildfordnscc.surrey.sch.uk 

mailto:receptionfc@guildfordnscc.surrey.sch.uk
http://www.guildfordnscc.surrey.sch.uk/

